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The following letter has been shared with us, it seems to encompass 
just how much small schools are appreciated and should be 
celebrated for their standards, commitment and the quality 
education delivered.  Many of you will no doubt have received 
similar correspondence. 
 
I reall  don  hink I co ld e er find he righ  ords  s rong eno gh 
words, for the gratitude we feel toward you and the teachers and staff 
for your continued and stalwart support of our family.  Thank you from 
the bottom of our hearts for arranging for 1:1 Relax Kids sessions 
especially.  He is a different child than he was before he started them, 
they have helped him immeasurably.  Forest School and football club 
have also been especially helpful, as a supplement to lessons, which he 
also really loves. 
 
The school report continues to be the highlight of our year.  We are 
amazed and grateful every year at the care you take with them, and 
the detail and real caring that go into writing them up for each child.  
You all are amazing as ever, even more so these days with all the 
squeezing put on schools funding.  We are involved in the School Cuts 
campaign, signing petitions, raising awareness on social media and 
writing to our MP.  We hope that the funding situation turns around 
soon and in the meantime we thank you for the incredible work you 
still manage to do with and for the children, despite it. 



 
 

 

 

A word from the Chairman 

 
 
At that point in time the hope was that the worst was over and that schools could settle back into 
doing what they did best  working together to meet the needs of their pupils. The continuing rise 
in infection rates, the impact of testing and self-isolation and the introd ction of the tiered s stem  
however gradually eroded these hopes and we are now back in a situation we hoped to avoid.      
 
This version, prepared at start of November, will explore how the September plans were put into 
practice and how schools continued to respond to demands and edicts from the DfE, how members 
of the school community have worked together and how other outside agencies have provided 
support. 
 
As always, we are grateful to those colleagues who have contributed to this Newsletter. The 
demands upon the time and energy of individuals dealing with a wide range of diverse groups has 
meant that there were fewer contributors than in previous versions. This is fully understandable 
but what has been gratifying are the number of new colleagues and how they have been willing to 
share their thoughts, experiences and provided examples of good practice. Anonymity has again 
been the key, but some schools have been pleased to have their efforts recognised. 
 
As in the past, we will be sharing this newsletter widely. In late October I was able to present the 
initial findings with the School Food Plan Alliance, a group who meet to discuss issues connected 
with the healthy eating agenda. They also have a keen interest in how the smaller schools are 
meeting the challenges of Covid-19. I was delighted to have the opportunity to promote the great 
work that all NASS colleagues are doing in their schools. 
 
One of our Trustees, Julie Kelly, is now on the National Executive of the National Association of Head 
Teachers and will help to strengthen the links which already exist with NASS. On Tuesday 1st 
December both Julie and myself will be participating in a broadcast relating to the way small schools 
have met the challenges of the pandemic. Much of the information we will use will come from these 
Newsletters and once again thanks are due to all colleagues who have supported us in these difficult 
times. 
 
Take care and stay safe 
Neil 
 
PS  we will be sending out a fourth survey in January 2021 and we hope you will be able to 
contribute at that time. 
 
 

Well, here we are again! 
 
Back in a Lockdown situation which could and should have 
been avoided! 
 
Our first Covid-19 Newsletter from May of this year spoke of an 

nprecedented  sit ation ithin schools at a time hen man  
were closed or operating with reduced numbers on roll. The 
version from July looked more closely at those situations and 
tried to highlight how colleagues were planning to open fully at 
the start of this September.  
 
 



 
 

 

 

The questions: 
 
1.   What preparations did you have to make before the return to school? * 
(* If you wish to attach your Risk Assessment information rather than cataloguing the 
measures you have undertaken, then please feel free to do so.) 
   
Once again, we received a wide range of contributions, many of which were following the 
same pattern. The list below is typical and virtually covers the whole range of preparations.  
 
 

1. Preparations – signage to front of school for queueing,  
2. Organising staggered arrival and collection times; clearing garden and keeping grass 

very short to create more space.  
3. placing large box out the front for deliveries.  
4. removed many items of soft furnishings, toys and equipment re-sorted into lidded boxes.  
5. classrooms and all spaces cleared of any unnecessary objects to facilitate thorough, 

frequent cleaning.  
6. moving furniture and producing seating plans including making individual boxes and 

trays of equipment for each child.  
7. creating bubbles and deploying staff to bubbles and sharing various roles within bubbles 

only; the Head Teacher would usually teach in both key stages but now cannot 
8. finding new resources that can be used at home and in class.  
9. purchasing items such as dictionaries and other items that would have been shared 

previously.  
10. talking to caterers about new systems for deliveries and serving of food to bubbles not 

whole school.  
11. dividing up the playground and play equipment for bubbles.  
12. writing to parents almost weekly since March.  
13. risk assessments.  
14. uploading new information to website.  
15. re-writing and adapting policies in line with Covid compliance and guidance.  
16. planning and resourcing an assessment programme; re-planning the curriculum and 

timetables to fit in catch up and intervention work.  
17. writing and demonstrating new protocols for PE practice and equipment.  
18. sourcing cleaning materials and PPE.  
19. lots of additional paperwork related to guidance.  
20. re-writing emergency closure and other procedures in case of suspected, confirmed cases 

or local/national lockdown.  
21. working with IT companies to set up a learning platform and to do this we first had to 

sort out better broadband and connectivity.  
22. Over-seeing premises/building/electrical work – fitting of new touchless soap dispensers, 

hand sanitisers and hand driers. 
 
 



 
 

 

 

Other provision included: 
 

9 Purchase of face shields 
9 Staff deployment and training 
9 Re-designing rooms and areas in school to create social distancing space 
9 Creating one-way systems where appropriate and required 
9 Liaising with H&S officers 
9 ‘turned the library into a break out room in case a C-19 case developed during school 

hours’ 
9 Providing separate toilet provision for staff and visitors 
9 Changes to the school timetable – ‘we had to stagger the school day – it now takes 40 

minutes to get the children in in the morning and half an hour to get them out – always 
easier out than in!’  

9 We have not been able to provide a hot meal for all children, only FS and KS1 because we 
can’t mix bubbles in the hall – two sittings wouldn’t work because the food would need to 
be kept hot for longer than is allowed.  

9 We bought FSM vouchers for those children in KS2 eligible for FSM (we do not use the 
scheme the government proposed as it was appalling) 

9 We have needed to think carefully about which staff are where and how children can be 
taught in groups. 

9 We published our catch-up plan and eLearning protocols.  
9 We agreed to assess the children at the end of the first three weeks and set revised targets 

from there. 
9 Communicating with parents – extra-long letters 
9 C/o Risk Assessments for submission to LA for scrutiny and responding to feedback 
9 Wasting endless hours reading material from DfE that arrived at all times of the day and 

night in the most-untimely manner. 
9 Staff training undertaken 
9 Created a table to plan for a range of aspects that would collate into a recovery plan.  This 

included aspects such as hygiene measures, bubble organisation, wraparound care, home 
learning preparation, lunchtimes, curriculum, catch up, Mental Health and wellbeing, 
arrival and exit, staff wellbeing, visits and visitors and enrichment, etc! 

9 Met with SLT to talk through the recovery plan – how we envision it 
9 We categorised our plans through – quality of provision/excellence, sustainability, 

impact on parents and impact on mental health and wellbeing. 
9 Updated the staff handbook to meet the Covid-19 scenario 

 

Alongside the lists which each school prepared was one response which encompassed everything 
but still was able to personify the feelings of everyone: 
 

Everything – painting floors, taping areas, putting up new sanitisers, making and erecting signs, 
staff training, anxiety with parents and staff, protocols, dealing with new entrances/separation 
of bubbles, whole move of classroom and library for more space due to a teacher absence linked 
to pregnancy, paperwork, paperwork, paperwork….. 
 

All responses mentioned the close liaison and communication between the school and the 
parents providing both information and the rationale behind the decisions made.  
 
‘I worked really hard to get the plan out to parents before the summer. I felt that they needed 
to be able to get to grips with my proposal in good time for the September return. I shared all 

documentation on the website so that they could refer back to it at any time.’ 
 

 



 
 

 

 

Below is a letter sent by a school in Kent imparting some of the details mentioned above.      
 
 

2. Class Bubbles  We will continue to keep the children in 
b bble  and a oid nnece a  con ac  be een b bble  b  

these will be our four classes, not year group as before the 
summer.  Teachers are now permitted to move between 
bubbles, maintaining social distancing as much as possible 
when they do. 

 

1. Drop-off and Pick-Up  We will continue to operate a staggered 
drip off to reduce the possibility of bubbles meeting and to avoid 
playground mixing. 
KS2 should be dropped off at 8.45-8.55 and picked up at 3.15. 
KS2 should be dropped off at 8.55-9.05 and picked up at 3.05 
 

  

 

 

Children will go straight from the school gate into classroom.  We will no longer be 
taking temperatures as the children arrive, but we would ask that parents take 
child en  empe a e  befo e he  come o chool each da   Pa en  ill no  be on 
the school grounds without an appointment. 
 

 3.       School Dinners  Hot meals will not be available until at 
least after the half term break.  Packed lunches will be 
available (cost £2.25) or free to KS1 children or free school 
meals children.  (KS2 should order online through Principals 
as before).  

 

4.  Covid Symptoms  If a child, any member of their family, or 
member of staff displays Covid symptoms they should not attend 
school, and neither should household members.  Please contact 
the school immediately.  

5.       Hygiene - We will continue to enforce good hand/raspatory 
hygiene. 

 
6.     Music Lessons  We are resuming peripatetic music lessons.  These will take place 
        in the school hall, except for drumming which will use the music room.  Music  

 
teachers will carry out strict hygiene/cleaning procedures and 
follow the guidance for social distancing.  Children will be 
required to wash hands before and after lessons. 

St Lawrence Primary School 
September 2020 - Information for Parents 

 

7.  Breakfast Club  This will resume on Thursday 3rd September. 
        The price will remain unchanged at £4.  Breakfast will initially be  
        a slightly more limited menu comprising wrapped food only   
       (yoghurts, brioche etc. 

8.   Clubs  We are delaying the start of extra-curricular clubs 
n il af e  half e m   Wa ch hi  pace  

 

 

  



 
 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Alongside some information for all staff at the same school: 
 

Staff 
 
1.  Playtimes  We will continue to keep the class bubbles separate at playtimes as much as 

possible. 
10.30  10.45  Beech Class in the field 
10.30  10.45  Oak Class on the playground 
10.45  11.00  Chestnut Class on the playground 
11.00  Ash Class 

 

2. Whole school activities  Some activities, for example whole school assemblies and whole 
school singing, will not be able to start immediately. 

 

3. Lunchtimes  We will all have lunch together on the field at 12.30.  This will be an 
opportunity for the whole school to be together (although KS1 children will already have 
eaten and will be playing by then).  We will arrange a rota so that office staff can join us 

 

4.  Registers  - Teachers will email the office with a list of children who are present, in 
al habe ical de    I cl de h  i  ha i g Sch l Packed L ch  

 

5.  Spanish  This will be as normal.  (With social distancing and continual monitoring of 
safety). 

 

6.  P.E.  This will be as normal, except we will avoid class bubbles mixing. 
 

7.  Staff Room/refreshments etc.  We ill c i e i g a a ie  f ef e h e  a i  
to limit infection pathways.  We will adopt a common sense approach. 

 

8.  Mobile Phones  We will need to revert to our original mobile phone policy.  In short, this 
means that mobile phones should be invisible and on silent.  Please only check phones 

he   a e ff d   
  

9.  Fire Evacuation  There will be no change to this, except that when we are in the church 
yard we will assemble in separate bubbles at least 2m apart. 

 

9.  Parent/School Communication with staff  Last term we 
encouraged parents to communicate with staff directly via email.   
From September we are asking that we revert to our standard 
communication policy and communicate with staff via the office only. 
 

10.  Medication  All medication should now be kept in the office and 
administered from the office (except asthma inhalers).  All medication 
should be clearly labelled wi h  child  a e  
 

 

11.  End of School  Please leave school promptly and avoid playing 
on the field after school. 
  



 
 

 

 

10.  Security vs. Ventilation – Both are important, but at the moment ventilation trumps 
security.  We will keep the front door to the main school building closed but otherwise keep air 
circulating as much as possible. 
 

11.  Music Lessons – We will be starting peripatetic music lessons in September with the 
following procedures in place:- 
 Music Teachers will – 

- Wipe down all furniture/equipment used before and after lessons. 
- Avoid touching pupils and keep 2m distance as much as possible. 
- Wash hands before starting teaching and after teaching and wash hands or use hand 

sanitiser between pupils. 
- Each teacher will consider safety precautions specific to their instrument. 
- Make a timetable of lesson times. 
They will be teaching in the hall (except the drummer) to enable good ventilation and 
space for distancing. 
Children should wash hands before and after lessons. 

 

2.  How were you able to ensure that social distancing measures were devised covering 
classrooms, corridors, playtimes, lunchtimes, etc. and how successful have these been? * 
(* If you wish to attach your Risk Assessment information rather than cataloguing the 
measures you have undertaken, then please feel free to do so.) 
 

What became increasingly apparent from the responses were the tremendous efforts taken by 
ALL schools to tackle the problem caused by the pandemic head on to ensure that all pupils and 
staff were kept safe and that the school could function as normally as possible. This often 
involved much preliminary work: 
 

I worked with the caretaker and cleared the corridors of furniture, stored furniture in the hall and 
sheds, helped the teachers to change classroom layouts, put a one-way system in place in the 
corridors, created   a  rota  so pupils  from the two bubbles  could  access  the  shared  toilet etc. at 
differen  imes  spli  he pla gro nd in o sing hi e pain  so he o b bbles didn  mi   
 

The initial problem for many schools was the size and internal geography of the building itself: 
 

It is impossible to socially distance in classrooms 
 

As a small primary school we have had to accept that social distancing within bubbles is not 
achievable.  Our limited space leading to Class 3 and Class 4  (KS2) is not fit for a one way system, 
nor to keep those classes as separate bubbles, therefore they made 1 complete bubble.   
 

Social distancing  has not been straight forward due to an old Victorian building with a small, 
shared corridor and only two toilet cubicles for all girls and two for all the boys. 
 

We have not been able to socially distance pupils in the classroom as effectively as in the summer 
term  we have two pupils at a table.  The pupils do not change tables now, stay in their seats and 
movement around the classroom is limited to what is essential. 
 

And a variety of plans were devised to overcome these problems: 
 

Markings on floors. Signage, staggered use of shared areas, traffic flow analysis 
These have been successful in the main but are challenging when you have wet play or lunch. 
Children are so quick to forget social distancing and need constant reinforcement 
 
 
 



 
 

 

 

No children walk through the corridors  there is no need to do so although we do have a one-way 
system in place. 
 

And these included changes to the school timetable: 
 

We have two bubbles so all the daily routines are staggered, therefore the children do not meet. 
 

The staggered start and finish times have been important in ensurin that the playground is not over-
crowded with parents.  They still need encouragement to leave promptly when they have collected 
their child.  The one-way system is important, as is signage in home languages. 
 

 
 

We have staggered starts each morning and staggered 
leaving times to keep bubbles separate.  Staff cover the 
school gate each morning and afternoon so that pupils 
are supervised to socially distance when 
entering/leaving the school grounds. 
 

Children allocated individual desks and equipment; 
restriction of movement around the classroom and the 
entire building; making more use of the limited outside 
spaces. 
 

One of the most difficult issues to face were 
lunchtimes. Many schools found this difficult due to 
the nature of their buildings and the limited number 
of staff required to fulfil a range of different roles: 
 

Lunchtimes have changed  FS and KS1 eat at 12.00pm 
whilst KS2 play outside  then they swap.  This has 
needed more staff as the 2 KS2 classes eat in their 
classrooms and I am serving and cleaning away hot 
meals every day. 
 All of these are working well but it does mean that TAs, Business Manager and Head Teacher are 

covering lunchtimes every day- it could not work without this.  This then means that TAs have less 
time in the classroom assisting ith the children s learning as the  then need to take their l nch 
break.  No alternatives though and, as a team we just all muck in and get it done! 
 

The part of the plan that we have now changed due to staff pressure, was lunchtime. Staff had all 
had a reduced lunch (to 30 mins) and this was not sustainable in the long term. The only part that 
is still very difficult is that every member of staff is involved in the plan  including myself and the 
office manager  meaning that if we are a staff member down or a crisis/ issue takes one of us out 
of the equation it becomes an issue. 
 

One class now has lunch in their classroom; the other has lunch in the hall.  This lets us socially 
distance them as much as possible and creates two bubbles  this has meant we need more staff to 
cover lunchtime  it has had an impact on our budget. 
 

Lunchtimes did not work initially  even with staggered timings within one sitting.  This changed to 
move packed lunches to the classroom and school lunches to the hall  this worked well. 
 

Playtimes too have been a problem due to the inability of children – through no fault of their own 
– to socially distance: 
 
 



 
 

 

 

We have had to split playtimes, which means more playtime duties for staff.  Keeping pupils socially 
distanced at playtime is very difficult.  We have had to employ additional supply staff with no budget 
to do this.   
Children are so quick to forget social distancing and need constant reinforcement 
 

And where there was space schools used separate playgrounds to overcome the social distancing 
issues. 
 

The use of staggered starts and finish time alongside the one-way systems has proved of great value 
and to be highly effective.  
 

In our setting, with the number of children, staff, rooms and outside doors, ensuring social distancing 
of bubbles was relatively simple. Staggered drop offs, collections and playtimes were also manageable. 
 

 
 
 
 

Morning one-way entry 
system worked really well.  
Af er chool pick p didn    
Had a staggered pick up 
meaning parents had to wait 
around after looking around 
the one-way system.  This then 
changed to class 4 collection 
first then class 2 and 1 will be 
waiting at their doors to 
collect as they left.   This then 
changed again to children 
finishing at either 3.10 or 3.15 
and collection via flow 
through the one-way system.  
Works much be er   Don  
want sibling collection as this  
 would disrupt important end of the day procedures for older groups. 

 

And yet there were still issues….. 
 

Our parents are the ones who keep needing gentle reminders to keep their distance from each other 
and adhere to the one-way system around school. 
 

The responses indicate that despite ALL the problems, small schools had managed to overcome the 
difficulties which the pandemic had thrown at them and through a process of trial and error had 
established systems and routines which had proved successful. But the human contribution should 
not be underestimated as the following indicates: 
 

The team have been amazing though and very flexible and have adapted, changed and stepped into 
multiple roles when necessary.     
 

3.  What extra costs were incurred in developing these measures and what impact is the 
ongoing situation likely to have upon your budget for this financial year? 
 

The comments to this question were wide ranging and covered a number of issues from the 
expenses required to meet the initial response to the pandemic through the staffing issues raise and 
onto the impact these would have into the future. 
 
 



 
 

 

 

There was a largely uniform response to the initial actions where budgets were spent to ensure 
that the pandemic could not spread: 
 

Additional cleaning materials, hand sanitiser, the purchase of a new hot water tank 
(handwashing). 
 

There has been a cost and this will impact the budget.   
Hand sanitisers, extra cleaning materials, signage, PPE and forehead thermometer, teaching 
equipment etc. So far £1600 but this will continue to increase as we need more cleaning materials 
etc. 
 

Cleaning, purchasing items such as a washing machine, drying facilities, boxes to store equipment 
 

And these were added to by the need to utilise staff in different roles and /or changes to the 
building: 
 

Extra costs  hand gel, soap, paper towels, lidded bins, tape, paint, thermometers (bought before 
we were advised not to use them), cleaning products, caretaker time, lunchtime supervisor costs, 
loss of staff deployed to their normal roles e.g. TA and Admin Officer to provide additional cover 
for bubbles 
 

Extra staffing costs for classroom and lunch time cover, additional admin to deal with Covid 
related paperwork and correspondence, online reading resources, lap top for admin to work from 
home when necessary, extra laptops for the children to limit sharing machines, changes to the 
building and outside spaces. 
 

Overall, we have spent about £2000. The main expenditure being PPE, hire of toilets so that we 
could teach a year group in a marquee in the field, some extra staffing. 
 

Staffing costs – including cover for those who were self-isolating were also a worrying factor: 
 

The cost of covering staff who are self-isolating but have not tested positive (this is not covered by 
staff absence insurance).  We have continued to ensure self-isolating staff receive full pay. 
 

Currently about £1500. This will increase if and when we need to pay supply to cover staff absence. 
 

The biggest concern is class cover if teachers need to self-isolate due to a positive test in their 
household, child care if their children need to self-isolate due to a positive case in their school 
bubble  covering TAs (not covered by insurance). 
 

Between June and the summer holiday we allocated extra hours to our caretaker  closing on a 
Friday for PPA and deep cleaning. Extra soap, signage and cleaning products were ordered too.   
 

And these costs were often allied to the need to provide staff time and materials to support 
remote learning provision: 
 

I have also had to purchase laptops for each of the teachers and admin staff to ensure learning 
continuity in the event of class/school absence - £8k across 3 schools.  The supply budget is blown 
already (at 2 schools) as a result of covering sick/self-isolating teachers (this will only get 

e m ch e . 
 

We spent £5000 on supply in order to maintain home learning for year groups at home whilst 
staff taught the other half of their class in school, as well as using an extra teacher who is 
normally part time to cover the key worker group once reopening happened in June. 
 

We e cha ed e a IT   lne able familie  and b bble g  
 
 



 
 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

We had no income from catering from 1st April to 
31st July but had to pay staffing costs of £3200, no 
income from before/after school clubs but had to 
pay £3200 for play workers.  We have had to pay 
for admin staff we did not use (£488) and supply 
staff at £600 per month to cover our bubbles. 
 

We are losing money from after school club as we 
keep having to close due to staff being absent.  We 
are also having to pay for extra cleaning and 
cleaning resources. 
 

Take up of school meals has reduced due to 
parents sending pupils with packed lunches. 
 

And for others, the pandemic added to an 
already difficult financial situation; 
 

We have kept a very careful record of our 
additional spend but have had no funds allocated 
as yet.  This school is already struggling with an 
ongoing historic deficit.  If we do not receive any 
of the additional funding the deficit will grow 
larger by approximately £7000. 
 
 
 
 

Home learning text books has been a large cost. 
Adding webcams to computers to allow zoom worship, potential home learning wellbeing check in.  
We will not carry out live lessons. 
 

Many schools too had lost significant sums as the need for safety increased: 
 

We have also lost income for our after-school club but, because our LA advised we needed to pay the 
member of staff who covers the club, we have paid this bill.   
 

Alread  in an in- ear  defici  posi ion   I an icipa e a defici  a   of  schools ne  ear  
 

But there were others who were able to manage a little better due to external factors: 
 

We are very fortunate to be part of the Cidari MAT, they have taken the responsibility of ordering PPE, 
signage, extra sanitiser etc.  They have also incurred all costs. 
 

Our budget is really feeling the strain. We are fortunate to have the support of some local charities and 
supporters who are helping us buy books 
 

But perhaps what cannot be measured in financial terms was highlighted in the following response: 
 

Increased emotional difficulties in children for a range of reasons is requiring increased TA support in 
classes  increased the adults in the bubble  but managing and stretching is a human cost. 
The pressure on staff is a significant human cost. 
Week 5  staff are exhausted  beyond the 8th week exhaustion in a normal world. 
One teacher has suffered a stroke  may not be linked  maybe it is. 
 

Mental health of HT is severely being tested  accessing counselling and support 
1 TA is off with stress  anxiety of returning and the impact of severely poorly parents in the home. 
 

And ultimately this may be the epitaph for the Covid-19 pandemic in all schools: 
 

Human cost so far has been greater than the financial cost. 
 

 



 
 

 

 

4.  How do you feel you have been supported by the government, Local Authority, MP, 
governors, parents and the local community? 
 

As can be expected this question provoked the greatest responses. It will be useful to provide 
examples under the subject headings. 
 

Government: 
 

By and large there was a very negative picture of the support offered by the government/DfE. This 
largely stemmed from the lack of communication at the outset: 
 

The guidance has been last minute, lacking in clarity and it has been unhelpful that schools have had 
no prior indication of new measures before they are announced nationally  parents look to us for 
guidance and support and it can be difficult to put appropriate measures into place in the tight time 
scales we have been made to work within.  
 

To make it a law that schools have to provide remote learning immediately (as of 22 October) was 
unnecessary and highlighted the lack of trust they have in our profession. 
  
And this lack of trust was often emphasised through the misinformation from other sources: 
 

I think media coverage was particular unkind about schools and teachers, schools have never shut 
and teachers have not stopped working throughout this period  m e c ld e bee  d e b  
Ministers to address the negativity in the media when it was suggested that we were putting obstacles 
in the way of schools opening for more children.  Gavin Williamson has added to this by saying some 
teachers worked hard in lockdown and others did not  how does he know?   
 

Some remarks by Ministers relating to SATs and examination 
 

DFE WASTE OF TIME 
 

Central government have not felt supportive as they have not listened to teachers or teacher unions. 
 

Government  what support? 
 

Government  not at all  decisions taken behind closed doors by people who have no understanding. 
 

We understand that this is a very new and changing situation but pandemic preparations should 
surely have been in place.  The guidance often came too late  we had already second-guessed and 
implemented changes in line with logical, common sense and knowledge of our local community, 
before the guidance arrived. 
 

And there was concern about practical matters too: 

PPE a   li le  la e a d e eeded i  i  lace bef e child e  ill be all ed back   We e ill 
only been sent a very small amount.  10 tests have been sent but this is an inadequate amount for such 
an isolated location as ours.  One family had to make a 5 hour round trip to Leicester to be tested 
beca e he e a   l cal i  a d I did  ha e e  ki s available at this point. 

And perhaps the most biting criticism of the government/DfE comes from this response: 
 

I feel that they have no idea what goes on in a school, no idea how integral we are in the lives of our 
families and how hard we work.  We have shown greater integrity and moral fibre than any of them. 
 



 
 

 

 

Local Authority: 
 

As has been seen across the whole of the government response to the pandemic, the local approach 
has been far more effective and focussed than that offered centrally. A number of responses 
highlighted individual examples of specific support which was given and several departments – 
Behaviour Support, Music services were mentioned for their efforts. Typical responses included 
the flowing: 
 

I belie e he e o ked ha d o gain info ma ion on o  behalf and ha e done ell o get this 
information across to HTs whilst being considerate of the volume of other information coming at us 
from government. 
 

LA have provided risk assessments, the H &S Officer could not have been more helpful, the LA have 
kept us up-to-date and support us by giving advice as needed, our LA school improvement partner has 
been very supportive and proactive in contacting the school at least weekly, sometimes daily, to check 
we are OK and on track. 
 

LA - very good but it is not the support we need (financial) 
 

LA  they have become better as the time has gone on  I think this is because they have heard our 
thoughts and concerns.  They send information and have regular remote meetings giving further 
information.   
 

LA have been great. 
 

I feel more supported by LA than central government. 
 

But all the while heads chose to use their school context to decide the actions they were to take:  
 

DfE and LA have sent out far too much material.  I have been unwilling to try and read it all, and as 
an experienced head, have sometimes taken action contrary to guidance.  I have decided to pick and 
choo e ha  i  ef l eali ic and ha  i n    
 

 
So a largely supportive picture with only the odd caveat: 
 

The LA have been supportive but the forms they have asked us to fill in have been unwieldy and added 
to pressure. 
 

The LA have tried to keep us well informed but sometimes were unable to answer questions that were 
pertinent to the daily running of the school. 
 

For Church schools the Diocese proved a constant source of encouragement 
 

The diocese have also been proactive in sending out weekly e mails to keep us updated and supported. 
 

The diocese has been my main source of personal strength and support having gone through a terrible 
time of depression and anxiety  through which they really reached out and phoned to see how I was 
as well as the circulars and Zoom meetings that were well balanced with information sharing, 
reflecting, feedback but also spiritual refreshment 



 
 

 

 

MPs 
 

Here the responses were less favourable. Only one school had received a visit from their MP. 
 

Other comments were – either half hearted: 
 

The MP has sent messages to assure us of his support.  He is coming to see me soon – following a 
specific request from me. 
  
Local MP – only thing we had was asking if we had had trouble with the FSM voucher system – this 
was after weeks of its failings.  We never used it.  Other than that I have had no contact.  I do not feel 
supported. 
 

Or non-existent:  
 

I have not heard from our MP.   
 

MPs - they must be hiding! 
 

And these were the only responses relating to the role of the MP in the Covid -19 pandemic! 
 
Governors: 
 

Here the overall picture was one of great support to all that the heads have had to do during the 
crisis. 
 

Governors - Excellent, very supportive. 
 

Governors have been very supportive 
 

Governors have attended online meetings and have provided words of support and encouragement. 
 

The chair of governors has been in school a few times to see how we are going and what we have put 
in place.  Most meetings have been online.  Governors understand the amount of work we are facing 
and have been supportive and we have met virtually. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All in all this demonstrates the close relationship between the governors and the head teacher.  

While being 100% supportive governors 
also recognise that their knowledge was 
limited and were more than willing to give 
head teachers their full backing.  
 
They have realised the quick responses that 
have been needed from them when making 
some decisions and this has been helpful. 
 
Governors have been caring but very 
dependent on me.  I have had to make most 
decisions alone, partly because many have had 
to be almost immediate.  Governors have 
naturally been less available during this time. 
 
 



 
 

 

 

Parents and the local community: 
 

At a time of great uncertainty with a lack of information about the limits of the pandemic and with 
concerns about health issues, personal family finance and the need for greater support, it has been 
heartening to see the support which schools have received from parents and the whole community. 
The following responses attest to this: 
 

Parents have been appreciative of the work we are doing, have followed all of the systems and 
procedures we have had to put in place and they have provided very positive feedback about the online 
work we did during lockdown. 
 

Parents have mostly been brilliant.  There have been a few challenging interactions as time has gone 
on.  Some parents are now finding things really hard and we are often the only professionals they see, 
so we sometimes bear the brunt of it. 
 

Parents and the local community have had many questions that I’ve tried to address, often 
individually for those who are most concerned.  I think there was definite confusion and too much 
information that was unclear coming from the government, causing confusion.  Parents in particular 
then contacted schools for clarity. This was very time consuming. It’s been tiring keeping up with the 
increased communications and it’s been emotionally draining answering and allaying everyone’s  
worries (even in the evenings, in the holiday and at weekends). 
 

It does feel as though the school has been at the centre of the community during a time of crisis.  Most 
parents have been very appreciative of this. 
 

Parents- brilliant. In it together, understanding and part of our team to keep each other safe. 

And the local community have responded in their turn both practically:  
 

The local community have been there  for example, we were able to have our harvest festival in the 
church and the local church organisations have offered practical help.   
 

Absolutely phenomenal. Offering community centre free of charge and supporting school staff from 
local pharmacy. 
 

But the local context gave a slightly different problem. 
 

The local community and parents are adhering to our protocols however, as we are in the south west 
 the area with the lowest infection rates throughout, there is a degree of complacency/attitude that 

we are “over-reacting”. 
 

And financially:  
Local community and parents have been great - they are aware of the difficulties and have worked 
alongside us as far as possible. Our PTA is working really hard to support us with costs, but they too 
will be stretched eventually. 
 

And it was also reassuring to have parents caring about the well-being of the head teacher. 
 

Some parents have rung specifically to ask if I am OK and many have said that they would not want 
my job!  
 
 
 



 
 

 

 

5.  Any other comments you wish to make?  
(potential OFSTED visit; closure plans in the event of a second lockdown; HSE calls; Phonics 
checks; Baseline etc.) 
 

As could be expected there were many varied responses to the areas identified in the  
question with heads making their feeling known quite forcefully: 
 

I think it is disgraceful that Y2 have to do the phonics screening. 
 

I think it is disgraceful that the govt. even thought it was sensible to roll out the new baseline tests  
we are now being offered financial incentives to become pilot schools  e n  be   
 

And this was echoed when the subject of KS2 SATs was raised: 
 

We support the campaign to scrap the assessments for this year. It seems so unfair that pupils in the 
current Y5 and Y4 will face tests but many of them were not in the target year groups to return to 
school last term so have not accessed school since March. 
We are an RI school and are due OFSTED. I have already had what I felt was an unhelpful call from 
my MIT advisor quizzing me about Y6 data, where they were in March, in Y2 etc. 
 

Assessments should be suspended for an additional year so that schools can focus on the needs of 
pupils. 
 We find ourselves having to prepare 
f  SAT  hich eem  
inappropriate at this time  there is 
enough stress in the system.  I have 
had to deploy staff I had hoped to 
use to support SEND to carry 
playground duties instead, so we 
can keep two bubbles  as we cannot 
afford to employ a TA, we are using 
our Admin Officer for this. 
 
I think all testing should be cancelled 
this year. 
 

The potential for OFSTED to ‘visit’ 
schools during this time was a 
cause for concern amongst many 
heads: 
  
Ofsted visits - not looking forward to them as the last one in September 2019 was unpleasant. 
 

I d n  hink Of ed inspections are helpful at this time 
 

And also provoked some strong reactions: 
 

Why are Ofsted still sniffing around?  It is immoral to continue to inspect schools during this time when 
HT and staff are under immense pressure from every direction yet this shower (Ofsted) consider it 
right and proper to visit - deeply unimpressed, if not disturbed, by this! 
 
 



 
 

 

 

But this was matched by a school which had been involved in the pilot OFSTED visits: 
 

The pilot Ofsted interim visit was an affirming experience.  The inspectors were very understanding and 
there was no judgement at all  just an ni  f    ha e    I i h Of ed c ld be 
more like this more of the time. 
 

The unpredictability and uncertainty of the whole situation was one which many heads touched upon 
and the need to react quickly was a cause of stress: 
 

The di i n i  i  ca ing ha ing child en in and  beca e he  a e i la ing  can  ge  e  e c i  
quite large for so early on in the term  my fear is that it will only get worse.   
HSE phone calls  I wonder why?  Are they ringing other places  GP surgeries, pubs, other businesses.  I 

ldn  be ied b  he call a  e ha e e e hing in lace b  i  eem  e  an he  hing  check 
that we are doing what has been asked  no trust  again!  
 

This was allied to the vagaries around who should and should not be in school also caused some 
concern: 
 

If we do go into another lockdown I hope that better plans are made around key worker children as I 
had many parents who could have had one parent looking after the child at home but because their 
partner was a key worker they sent them to school. I think it should be both parents are key workers or 
obviously single parents.  
  
Within days of opening many schools had to close bubbles and it is interesting that education is not 
included in any of the areas where infections are being spread.   
  
There was also anger at the way schools were informed of changes to arrangements:  
 

Timings of announcements  late in the evening and late in the week is unhelpful. 
 

And also: 
 

Expectations of remote learning are ridiculous. 
 

Although we have covered the financial aspect earlier, the following long comment from a head 
summarises very well the strain which Covid-19 has placed small schools under and the impact it 
has had on dwindling resources: 
 

We would value effective financial support  we are low on numbers of pupils at the moment so have 
had to cut staff over the past three years but now we are paying for supply cover to enable us to operate 
bubbles and socially distance.  Small schools are not well funded and fluctuations in pupil numbers and 
falling roles make it very hard to plan strategically at the best of times  this never was the case when I 
first became a HT in 2011.  We had the same number of pupils but could afford to have our own part-
time TA, HLTA and business manage then.  This has all gone and we have a skeleton staff.  During the 
lockdown our four members of staff (HT, Teachers and Admin) worked a three-days-in-school, two days 
working-from-home rota, worked through holidays and Bank Holidays, in order to support our key 
workers children in school and the rest of our children at home.  All teaching staff and our admin officer 
and caretaker worked very hard and very professionally during lockdown. 
 

Another long response covered several issues: 
 



 
 

 

 

The catch up/tuition funding is very low for a small school as it is calculated per head, so will not make 
much of an impact in providing additional staff time and resources. 
 
These are extraordinary times in which schools should be able to focus entirely on what the children 
need to catch up in their academic and their social, emotional well-being and progress.  Schools need 
o be g an ed he f eedom  o do ha  he  kno  i  nece a  fo  hei  il  i ho  he bind  and 

restrictions of additional accountability. The well-being of school staff is also under threat as they deal 
with the new normal. I have seen first- hand the resourcefulness and resilience of school staff in a small 
chool he e all al ead  ea  man  ha  and o k abo e and be ond the requirements of their 

contracted hours. I worry that the long road ahead, dogged by the necessary Covid restrictions and   
additional work, could see a diminishing of the willingness and resilience of the school staff.  There will 
inevitably be staff shortages through illness stress, self or family self-isolation. Staff shortages in a 
small school can be felt to a greater degree as each staff member is so key to the many aspects of 
running the school. 

And this was affirmed by these responses:  
 

I worry that this is not sustainable – already staff are becoming exhausted, not just because they are 
not getting their breaks/cleaning more – but also because this is mentally exhausting. 
 

The most difficult part is managing and responding to the anxieties of others whilst keeping myself 
ane a  a eaching head  I  doe n  hel  ha  o  feel on-call 24/7. 



 
 

 

 

There were, however, many positive responses: 
 

Having used Google Classroom during lockdown, the teaching staff feel ready and prepared to 
continue delivering quality first teaching if we have to endure a second lockdown 
 

With one head taking a very pragmatic view: 
 

I ha e a ed  bl ck  he ha  if  I  feel  e gh  be deali g i h he i a i  e fi d 
ourselves in and it has taken away my fear about HSE phone calls, OFSTED etc. I feel it has given me 
perspective as I look to my stakeholders for approval and critique and this shrinks the view I had of 
OFSTED as the judge of all! I have been quite level headed about second lockdowns and contingency 
planning too, as this takes away from tasks that will have impact right now.   
 
And the value of colleagues was also recognised as being a key element in survival:  
 

It can be a very lonely job in a small, rural primary school at times and it became almost impossible 
to keep up with everything during lockdown and in preparation for full reopening. 
 

I e b il  ge  li k  i h he  l cal ch l  a d i  ea i g  k  ha  hel  i  l  a h e-
call/email away.  
 

It was also gratifying to receive the following thanks: 
I  e  ha kf l f   e k  like NASS 
But perhaps the comments which best sum up the past few months are these: 
 
                    I AM VERY TIRED!                                                  Le  ho e i  im o e  oon  

 
 

Postscript: 
 

A report from OFSTED was issued on Tuesday November 10th and included the following points 
which emphasise the comments in the sections above: 
 

The report highlights balancing teaching both remotely and face-to face at the same time; supporting 
pupils who are not in school, "meticulously" applying new safety procedures to prevent Covid-19 from 
spreading and providing cover for members of staff who are self-isolating as examples of the extra 
work and pressure faced by school staff. 
 
The pressures on senior leaders  including headteachers  across many schools have also increased.  
Leaders described these pressures as unsustainable, overwhelming or unrealistic. 
 

In a section on why leaders believe their workload has increased, the report adds: "The messages and 
guidance in relation to Covid-19 from the Department for Education change frequently. These 
change  of en de cribed a  la -min e  do no  gi e leader  eno gh ime for re-planning and 
implemen a ion  hich re l  in nreali ic  pre re falling on leader  
 

Budgets, as ever, are clearly on the minds of leaders across education and social care. Covering for 
staff absences and maintaining enhanced cleaning regimes are budgetary pressures most affecting 
chool  and children  home  

 

*Funding issues were also addressed in The Independent on Monday November 9th 2020. 
 
 



 
 

 

 

 

Covid-19 Early Years Settings: 
 

A ke  e e e  i   NASS Cha e  f  Chi d e  ha  bee  ha  Maintained Nursery Schools are 
small schools oo  
 

To date we have been remiss in not providing opportunities for this important section of the 
Ed ca i  f a e k  c ib e b  e a e de igh ed  igh  ha  g   
 

We will therefore give the complete response from a colleague at a maintained nursery school as 
this will give a clear insight into the specific issues faced by this age group. 
 
 
Question 1: What preparations did you have to make before the return to school?  
 

We were open throughout lockdown so this asn t as onerous as the initial adaption period  Staff 
were familiar with many of the restrictions/changes so the focus became more on how we make these 
safe for a larger group of children (currently 97 on roll.) 
 
This is not an exhaustive list but in summary preparations included: 

- Ensuring we had a rota for cleaning (both at lunch time and in the afternoon in place) with 
sufficient cleaning products/sanitizer in stock to ensure we could maintain the same level of 
cleanliness over time. 

- Ensuring staff members were aware of guidelines/restrictions on the use of resources (this 
included planning time for the team to ensure there was team buy in and everyone felt safe 
with the guidelines.) 

- Looking at how we would achieve social distancing at drop off and collection times. 
- Deciding how bubbles would work and how we would manage these bubbles. 
- Liaising with the other two providers who use the building to ensure that lunch breaks etc. 

were staggered so that the staff room/locker room was never too full.  
 
 
Question 2: How were you able to ensure that social distancing measures were devised covering 
classrooms, corridors, playtimes, lunchtimes, etc. and how successful have these been?  
 

As an early years setting (children aged 2-5 years of age) there is very little way we can achieve social 
distancing from children at any time in the day. The staff team have accepted this, and while they are 
careful they are aware that there is a risk inherent in working with this age group of children. Some 
staff choose to wear masks, none have chosen to wear visors yet. We have made the most of the 
outdoors and children have access to the outdoor environment (staffed by adults) throughout the day. 
The rota system for staff has been adjusted so that staff are in one area (inside/outside) for a week 
(rather than a day) to ensure the staff team remains consistent (reducing contacts) and also ensuring 
that the staff bubbles are smaller. Children move freely between the indoor and outdoor environment.  
 
For settling children we allowed parents access to the Nursery garden for as long as they needed to 
stay to settle their child. They were not permitted inside the building. We ask any parents entering 
the garden to wear a mask.  
 
At lunch time we only have a small group of children staying for lunch (up to 16); initially they had 
lunch outside but this is becoming more challenging now that winter is setting in. Children are spread 
out at tables with adults moving between them. Space is an issue. 
 



 
 

 

 

 
The initial risk assessment aimed to keep the 2-3 year olds (and staff) separate from the 3-4 year olds. 
In reality this has been impossible to maintain due to the awkward shape of the garden (and fire exits) 
and also because we have siblings in both rooms who we cannot separate without causing significant 
distress. This means that our school is one large bubble- not the ideal.  
   

Question 3: What extra costs were incurred in developing these measures and what impact is the 
ongoing situation likely to have upon your budget for this financial year? 
 

We have spent additional money on cleaning products/sanitizer. We have also had to look at 
sanitizing stations outside to ensure that cleanliness is maintained. As an early years setting it is 
im an  ha  child en ha e acce   me  la  ch a  c n fl  lay dough etc. We have offered 
these resources but have had to throw them out far more often than previously- this, over time is 
costly. The largest cost has been in human resources- I have one staff member off on long term sick 
leave after a bereavement in the summer. I have had a further 5 who have had to self-isolate. Covering 
these absences is costly, particularly in the early days when test results were very slow feeding 
through. One staff member was off for 10 days self-i la ing and ill hadn  eceived the test results 
when she was able to come back to work!  
 

Question 4: How do you feel you have been supported by the government, Local Authority, MP, 
governors, parents and the local community? 
 

I do not feel we have been well supported by government. The volume of guidance we receive and the 
frequency of receiving it (and last minute/inconvenient/inconsiderate release times) means that 
school leaders spend a huge amount of time (including their own time in weekends and holidays 
reading and planning.) I d n  belie e he g e nmen  ha  an  idea f he i k   aff and hei  ca  

n ega dle  ance d e n  fac  in an  f he n ance  f diffe en  e ing diffe en  age  The e i  
a real lack of awareness of the well-being of school leaders- I have colleagues who I believe are very 
close to burn out.  
 

I have had no contact with the MP in my area despite having contacted him regarding a funding issue.  
 

The local authority has been relatively supportive and while I think they send too much information 
through too often (with minor changes to documents and very few tracked changes) they 
acknowledge that every school is different and they have worked with us rather than being autocratic.  
 

There is a high level of anxiety amongst parents- some parents are very supportive and appreciative 
but there is a larger proportion this year who challenge on minor things or who want special 
arrangements for their child/children. This is exacerbated because communication through the 
mean  e e ed  n il n  are more challenging. I am concerned about 
communication/partnership with parents in the longer term as this could have an impact on their 
child  de el men  and g e  in he l ng e m  
 

Question 5: Any other comments you wish to make?  
(potential OFSTED visit; closure plans in the event of a second lockdown; HSE calls; Phonics checks; 
Baseline etc. 
 

I am concerned about the response from DfE/local authority if I do get a case in my school. I (and my 
team) have wracked our brains but there is no way we can successfully split children/staff into 
bubbles and keep them apart. This means should we get a case the whole school will have to close. I 
know I will face pressure if/when this happens as 100+ children and staff will have to self-isolate. I 
would happily change the way I managed this if I could find a solution. There is no solution. 
 
 



 
 

 

 

I have a waiting list of children ready to start in January. I am currently reluctant to offer to anymore 
children as this will increase the bubble size further, reduce social distance and make the risk of 
transmission higher   If I don t take these children in, funding will be affected and I might have to 
reduce my staffing in the long term. 
 

I think there is significantly more pressure on leadership in small schools as the leadership team is 
small. Currently (with my deputy head off in the long term due to a bereavement) I am on my own 
and I worry about what would happen should I get COVID/have to self-isolate because of a family 
member with COVID.  

We would welcome contributions from other Early Years providers on their experiences during 
the Covid-19 period. 
  
 

 
 

A contribution from Kathryn Solly – a leading expert on Early Years and a NASS Trustee  
 
OUTDOOR PLAY AND LEARNING ADVICE DURING COVID 19: 
 

Thi  i  a nce in a life ime ni   ge  ide and make a gen ine diffe ence  child en  
lives. During the Spanish Flu epidemic, schools and nurseries provided education outdoors, and in 
some cases actually moved the furniture outside. This open-air ethos actually continued and is still 
flourishing today in quite a few schools.  
 

So why go outside? Outdoors is powerful and enabling. It provides a different and complementary 
learning environment which is just as important as indoor provision. There is much more to it than 

la ime  and a chance  le  ff eam   O d  ide  child en i h ich ni ie   
make sense of the world, living things and their place within it before adults start imposing our 
ideas. By moving outside, we can utilise other safe and effective learning and play spaces. 
 

Being d  ha  a e  i i e effec  n b h ad l  and child en  heal h and men al 
wellbeing. (Waite et al, 2016) It has been shown to have a positive impact on cognition, learning,  
 



 
 

 

 

and engagement. (McCormick, 2017, Largo-Wight et al 2018, Ernst et al, 2006) Children from 
challenging circumstances gain most benefit from outdoor experiences. (McArdle et al, 2013, 
Maynard et al 2012, Roe et al, 2011.) 
 
Children and families are dealing with high levels of disruption, a lot of uncertainty and a lack of 
personal connection with family and friends plus the changing world around them. 
Many are also coping with widening major inequalities, poverty, physical and mental ill health so 
this is the time to make much more use of outdoors in its many forms. Even a tarmac expanse is 
beneficial. 
 
Covid 19 spreads more easily indoors. Of 1245 cases in China only 2 individual cases occurred 
outdoors. (Quian et al, 2020.) Breezes disperse the virus particles more quickly outside. 
(Morowaska & Plume, 2020) Adults and children have more space to social distance outside, and 
there are fewer shared objects and hard surfaces. Finally, UV from sunlight kills viruses more 
quickly on surfaces. 
 
There are so many other benefits to being outdoors too: 
1. Learning is more engaging and motivational. 
2. Learning is more relevant and interesting. 
3. It nurtures creativity and imagination. 
4. It develops play through experimentation. 
5. It improves attendance. 
6. It reduces behaviour issues. 
7. It develops interests in the environment. 
8. It exposes children to new opportunities. 
9. It keeps everyone healthier. 
10.It has almost limitless resources. 
 
Only you can decide whether to maximise the potential of outdoors for your children but if you are 
no  comfo able  hen don  do i  If o  a e planning to go out you will also need to consider the 
following: 

• Increased hygiene 
• Smaller groups 
• Reduced numbers of resources 
• Removal of some resources 
• Using only washable items 
• Changed areas for play 
• Rotating resources, quarantining and cleaning 
• Provide individual items. 

Initially there will be increased time spent on hand washing and clothing/footwear but the more 
o  do i  he icke  and mo e effec i e he child en  kill  inc ea e  

 
You need to carry out a risk benefit assessment and reflect on the following whilst doing it: 

• Consider carefully which resources to use and which to remove for your children. 
• Weigh up the risks of passing on the virus against the benefits of providing an appropriate 

curriculum. 
• Take child en  ell-being, mental and physical health into consideration. 

 
It is worth taking a look at this document before drawing your conclusions too. 
 
 
 



 
 

 

 

 
 

THE RECOVERY CURRICULUM- PROFESSOR BARRY CARPENTER. 
 
I recently had the great pleasure of listening online to Professor Barry Carpenter of Oxford Brooks 
University talking about his work on the Recovery Curriculum. See further – http:// 
www.recoverycurriculum.org. This was during an Early Education Oxfordshire Branch meeting. 
He stressed the central importance of the role of relationships at this time alongside re-igniting 
learning and rebuilding learning opportunities based upon the needs of individual children. He 
explained that for some children the world has turned upside down alongside an 44% increase of 
children being taken into care during the pandemic. Thus, we need to be aware of what we are 
providing for children in terms of teaching and learning. He stressed that the curriculum is the 
servant of the child, not its master. 
 
Professor Carpenter explained that parental anxiety has increased and that much of the joy of 
learning has been dissipated by it moving on-line. So, what is the Recovery Curriculum? 
It is: 

� a construct 
� built on compassionate leadership   
� aims and values 
� best informed judgements 
� a personalised response. 

 
 

Which had generated consequences: 

http://www.recoverycurriculum.org/


 
 

 

 

He explained that there had been losses: 
¾ Loss of Routine 
¾ Loss of Structure 
¾ Loss of Friendship 
¾ Loss of Opportunity 
¾ Loss of Freedom 

 

Which had generated consequences: 
� Bereavement 
� Attachment 
� Anxiety 
� Trauma 

 

We know lots about these areas and the harm that they can cause to learning  in that it becomes, 
frail, fragile and fragmented. Work after the New Zealand earthquake had demonstrated these 
dangers. However, there were levers which helped: 
Lever 1:   Relationships - Reach out to greet - don t automatically expect them to return joyfully. 
Lever 2:   Community - Engage, listen, understand, grow together. 
Lever 3:   Metacognition - Explicitly scaffold teaching to grow confidence as a learner. 
Lever 4:   Transparent Curriculum - co-construct to show them how you are addressing the gaps.  
Lever 5:   Space - to be, to rediscover self-image, concept, esteem and confidence 

He stated that there are three phases to recovery: 
x holistic recovery, for all  
x focussed recover   a personalised  needs led approach 
x deep recovery - enabling a longer period of exploration of the trauma. 

 

He suggested that the single best predictor of successful learning for children is engagement. 
(Iovannone et al., 2013; McWilliam 2016) Without engagement, there is no deep learning, 
effective teaching, meaningful outcome, real attainment or quality progress (Hargreaves, 2006; 
Carpenter, 2017) He had created some free wordless books and resources to help.  

It is the essential platform for sustainable learning to occur. 
www.engagement4learning.com  
 

Finally, he stressed the need for hope and optimism: 
Regularly remind yourself that: 

¾ This WILL end, not tomorrow, but it will end. 
¾ You have coped with difficult situations before and succeeded. 
¾ Draw on the positive skills and resilience developed in those situations and use 

them now. 
¾ Remember the wonderful human being you are, and the power of your humanity.  

 

http://www.engagement4learning.com/


 
 

 

 

Developing a remote learning programme. 
 
Rebecca Stacey, head at Castle Carrock, Cumbria has written extensively on developing IT to 
promote learning and has agreed to provide some advice to support colleagues; 

How the small school can be supported by Ed Tech  

Earlier this month government announced that the expectations for remote education are to be 
statutory. These expectations cover a multitude of scenarios and can be found in their guidance for 
full opening.  

Extract from government guidance.  
 

So, where do you start? 
 

x Do an audit of what subscription services you pay for.  
o this might prove surprising  especially if teachers have had a bit of freedom in the 
past to sign up for specific services. Have a good look at what you are getting for your money.  

x Make use of the curriculum-linked services available.  
o N   e e ne  a e I kn  b  check  long term curriculum plan  are some 
things covered within Oak Academy? Or BBC services? Can teachers make loose links now 
within planning which, if needed, can be tightened and shared with parents?  

x Provide training for parents in your expectations, and what services they can use from 
home. 
o For example, if you use Google Classroom do some online workshops with parents. 
The  d n  need  ake l ng   be a ic la l  echnical  b  he  ill ide a en  i h a 
bit of familiarity.  

x D n  e l ad yourself! There is no point in purchasing every subscription just in case, 
develop the technical know-how with what you have.  
 

Finding the Right Service 

It can be tricky to find services and support  every school has a different context. Start by thinking 
what you need the tech to do  for example something that can be used both at school and home  
a way for parents and teachers to communicate, something to share files or something to allow 
real-time online lessons. Services such as Google G Suite, Microsoft 360, cover everything, 
including video chat and online apps. Some, such as Showbie and Tapestry allow for interaction 
between home and school and sharing files. 

Asking schools in similar situations to yourself can be helpful as well  especially if you have local 
expertise and people who are willing to help train staff. 

It should be said that I am a big fan of Google G Suite for Education  for a small school it really 
does provide everything you need. 

Communication is Key 

And luckily tech can help here  whether it is messaging families, or staying in touch during a 
lockdown. Social media can be a great way to get in touch with parents  just try not to use your 
own personal account. Creating groups for each class can mean the teacher can  share  updates  in  
 

 
 
 

https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-full-opening-schools%23section-5-contingency-planning-for-remote-education
https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-full-opening-schools%23section-5-contingency-planning-for-remote-education


 
 

 

 

one go  and choosing a service carefully will also mean that you can share it with parents in 
advance. Linking to key updates on Facebook, creating a dedicated space on the school website 
and text messages reminding parents of where resources can be found are some ways that 
communication can help. 
 
P  o  p o i ion on pape  

You need to be clear about what you can offer  no point in saying there will be daily maths and 
literacy lessons if your teachers have no access to the internet at home. Aim for weekly contact, 
and then some sessions, such as reading, which give a bit of connection with the teacher, 

Ensure that parents and governors are all aware and make staff expectations reasonable. Small 
schools, with mixed age classes, particular need to ensure they are realistic  teaching online can 
be tricky and in some cases providing workbooks for classes may make life much easier.  

Increase engagement  

Finally, consider that families may find it tricky to keep engagement going  even if they do have 
the devices and the internet connection needed.  

x Have a set contact time each day  whether for answering / replying to emails of for video 
chats. A routine will be beneficial for staff and pupils and will help parents to manage 
expectations.  

x Share information in different formats  e.g. weekly overviews can be sent via Google 
Classroom and put on the website in PDF format.  

x Continue with school routines  e.g. whole school assemblies that follow the same format. 
Virtual meetings for groups like the School Council.  

x Create teacher videos, or record the online lessons  this will mean they can be watched at any 
time. 

x Train your pupils  for example our older children are using Google Classroom habitually now 
so that if they need to use it at home it s familiar. Some classes watch a bit of Oak Academy, or 
use apps available at home, so that they will understand their use if they are at home.  

 

 

Do colleagues have any other top tips or wish to share their own thoughts and experiences. If so 
please send them to us for the next Newsletter in January 20 

 
 
 

 



 
 

 

 

Stop Press: 
 
On Monday November 9 the following e mail was received from a Lincolnshire head: 
 
Things are very tough at the moment and this is compounded in a small school I feel. As HT, I’m 
certainly feeling the strain and pressure immensely. There is very little reprieve when you have 
limited staff and yet are expected to still fit all expectations in and it seems that we are being asked 
to do more and more as the weeks fly by.  
 
Much larger schools have a bank of people and resources at their disposal that small schools simply 
haven’t got.  Yet we have to action and abide by all the new guidance and regulations that everyone 
does but I feel a huge proportion of that falls to me. At the moment I feel like a health visitor, social 
worker, adult mental health councillor, enforcement officer all rolled into one, whilst continuing 
my usual HT work, and I don’t mind saying that it is reaching breaking point!  
 
We had our first positive case last week and my feet have hardly touched the ground since – very 
little of my job at the minute seems to be about the children and more about supporting the adults 
in our small rural community. I’ve had tears, aggression and anger (the parents – not me! Yet) Very 
isolated and frightened people looking for the nearest person in a position of authority to blame 
for it all. 
  
This serves as an accurate postscript to all that has been written in this Newsletter. Small 
schools seek to serve their pupils, their families and their communities. Their strengths are the 
close relationships with all these groups serving often remote, rural communities.  
 
Yet the Covid-19 pandemic has shown that these strengths are often their weakest point. For at 
a time when directives from central and local government are appearing with great rapidity at 
all hours of the day and night, the lack of resources and capacity, both human and financial 
means that the burden is carried by a few. Unlike colleagues in larger schools, where there are 
others to carry out a range of diverse tasks, within the small school a few hands must carry out 
many tasks. 
 
All the head teachers who have contributed have mentioned this fact in their responses and 
many have expressed the frustration at the lack of understanding by those in central 
government who perceive that every school is capable of responding immediately to the 
challenges before them.  Being able to develop remote learning programmes at the drop of a hat 
and having the full range of hardware and software for all pupils to be able to access this 
provision is one example where most small schools will be at a disadvantage. 
 
Until those in government really understand these matters, the small school will remain the 
Cinderella of the education world and the frustrations noted in the email above will continue. 
All the heads who have contributed to this Newsletter fully recognise this and yet still strive to 
ensure that their school remains the heartbeat of their local community and for them, that is all 
that matters.           
 
 
 
 
 

  
 


